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CHAPTER I
INTRODUCTION
Purpose for the Study
Today's families are becoming increasingly diverse. Al­
though some children are still reared in a "nuclear family" 
setting, other children are growing up in a variety of alter­
nate settings such as three-generational, single parent, fos­
ter, group, and adoptive homes.
The adoptive home appears to be a widely observed familial 
setting in which numerous children are placed. Often adoptions 
consist of two parents selecting a child of the same race and 
cultural background although many children are also placed into
transracial homes.
The writer felt that educators ought to be aware of the 
effects of adoption on a child's academic achievement. If they 
are made aware of factors such as background history, environ­
ment, and emotions and their effect on an adoptive child, they 
might be able to make adjustments in the classroom in order to 
better meet the needs of these "special" students.
As a teacher, the writer felt that it was important to 
know the effects of adoption on an adopted child. Many stu­
dies illustrate that a biological child's academic achievement 
and success are higher than an adopted child's academic
achievement and success. The writer felt that if reasons for
the variation of achievement and success were uncovered, the
adopted child's chances for academic achievement and success 
might be comparable to that of the biolocical child's.
Finally, the writer felt that it was necessary as a poten­
tial adoptive parent to know how factors such as age, race, and 
gender affect the adopted child. Studies have shown that these 
factors influence an adopted child's success and achievement. 
The writer felt that if an adoptive parent understood the vari­
ous effects of these factors, he will be apt to make a more 
suitable adoptive selection.
As a part of the educational system, a teacher, and a po­
tential adoptive parent, the writer felt a compelling need to 
study the effects of adoption on a child's academic achievement 
and success. Studies of school achievement, intelligence, and 
success in placement are testable and provide a base of support 
for adoption and placement (Hudson, 1987).
Statement of the Problem
The intent of this project was to compare the academic 
performance of the adopted child to that of the biological
child.
Assumptions
In order to carry out this study the writer had to make 
the following assumptions. First, the writer had to assume 
that all tests previously administered were adapted culturally 
for each subjects' specific learning style. Also, the writer 
had to assume that the subjects' educators did not negatively 
or positively reinforce the subjects differently than other
students.
Limitations
The writer found several limitations affecting this pro-
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ject. One limitation was that the adopted children may have 
been placed into the adoptive homes at varying ages. Another 
limitation was that the children may have been in the adoptive 
homes for varying lengths of time. Also, the children may have 
been previously tested in diverse testing sites, using contras­
ting testing instruments and different methods of testing. 
Furthermore, the adopted children may have various personal 
backgrounds which may have altered the reliability and/or va­
lidity of the previously administered tests.
Definition of Terms
Achievement. The act of accomplishing something.
Adopted Child. A child living in a substitute care place­
ment setting which has: been approved for adoptive placement.
Biological Child. A child living in a home with his or
her natural parents.
Foster Home. A substitute care placement setting which 
has been approved for temporary placement of a child.
Group Home. A group of people living within a residential 
neighborhood receiving support and supervision from live-in 
counselors. Some group homes are transitional, where others
are long-term.
Nuclear Family. A family consisting of a mother, a father,
and their children.
Single Parent Home. A home in which the primary care­
giver is a single parent -- either a mother or a father.
Three-generational Family. A family consisting of a child, 
his or her parent(s), and grandparent(s).
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Transracial Family. A family in which the parent(s) and
the children are from varying racial backgrounds.
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CHAPTER II
REVIEW OF LITERATURE
Factors Which Affect the Adopted Child Academically
As adoption increases in today's society, one must look 
at the effects of the adoption on the adopted child. Numerous 
studies conducted using subjects from diverse adoptive place­
ments have detected many factors which affect the child both 
academically and socially. In addition, these studies have il­
lustrated the distinct views of parents and educators toward 
the achievement and success of the adopted child.
One factor which affects the adopted child academically is 
the adoptive parent's transition to the adoptive placement. 
Feeling that the adopted child was at increased risk for both 
psychological and academic problems, Brodzinsky and Brodzinsky 
(1992) developed the Adoption Adjustment Scale (AAS) as a mea­
sure of the family members' adjustment to adoption. This 
scale, used as a parent report measure, consisted of eighteen 
questions concerning both the child's and the parent's feelings 
about various adoption issues. Their findings illustrate that 
it was not necessarily the transition to adoption but rather 
the family structure, in particular the order of adoption and 
the presence of biological children in the adoptive family, 
that complicated the family dynamics. These family complica­
tions appeared to have an affect on the adopted child academi­
cally .
Brodzinsky, Schechter, Braff and Singer (1984) performed 
another study using the Child Behavior Profile (CBP) and the
Hannemann Elementary School Behavior Rating Scale (HESB). The 
CBP allowed mothers to rate their children during a home inter­
view on the development and adjustment of the adopted child.
The HESB was used by teachers to measure observable classroom
behavior and academic achievement in children. The findings of 
the CBP and the HESB concluded that adopted children rated 
higher in school-related behavior problems and lower in school 
achievement than nonadopted children. In addition, it was 
found that adopted children were more vulnerable than other 
children for specific educational problems.
A second factor which appears to affect the adopted child 
academically is race. Scarr, Weinberg and Waldman (1993) tes­
ted a diverse selection of adoptive families and found that re­
gardless of the child's race, the biologically related family 
members tended to resemble each other intellectually more than 
did the adoptive family members. Weinberg, Scarr and Waldman 
(1992) found that it was not the adoptive family's race, but 
rather the biological mother's race, that remained the best 
single predictor of the adopted child's intelligence quotient. 
In addition, it was noted that adoptees with a white or Asian 
biological mother showed greater intelligence quotient decline 
than those with a black biological mother.
In contrast, it was found that the race of the adoptive 
family, rather than the race of the biological mother, influ­
enced the adopted child's academic success. Duyme (1988) noted
that black and interracial children born to lower-class fami­
lies and adopted by white upper-class families had higher
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scores than the national average -- markedly higher than the 
black population they came from. Hudson (1987) also found that 
race played a factor in the academic success of the adopted 
child. His results illustrated that younger black children 
scored higher academically if they were in white homes rather
than black homes.
Another factor which affects the adopted child academical­
ly is genetics. Genetics has been extensively studied but few 
findings have been thoroughly supported. Weinberg et al. (1992) 
studied intelligence quotient comparisons among offspring 
groups and found that the biological offspring achieved higher 
intelligence quotient scores than adoptees.
Other studies on genetics have shown than various abili­
ties, rather than intelligence quotient achievement, have been 
influenced by genetic factors. Cardon, Fulker, DeFries and 
Plomin (1992) found that verbal, memory, and spatial abilities 
were determined by specific genetic effects but perceptual 
speed abilities did not show any specific genetic influences.
In another similar study Cyphers, Fulker, Plomin and DeFries 
(1989) found a genetic influence on verbal and spatial abili­
ties more so than perceptual speed and memory. Finally, in a 
similar study measuring the relationship between general intel­
ligence and school achievement, it was noted that hereditary 
influences caused the resemblence between verbal intelligence 
and reading performance (Cardon, DiLalla, Plomin, DeFries and 
Fulker, 1990). They concluded that school achievement meas­
ures are just as heritable as are the scores on intellegence
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quotient tests, and that the association between tests of 
achievement and intelligence is largely due to genetic factors.
Age was another factor studied for its academic affects on 
the adopted child. Although Hudson (1987) noted that children 
adopted at a younger age scored higher on achievement tests 
than children adopted at an older age, Duyme (1988) found that 
school success and age of placement could not be significantly 
correlated. It was also noted that infants adopted soon after 
birth and cared for continually by competent parents would not 
be at risk academically; however, individuals raised by multi­
ple caregivers and adopted at a later age would be at risk 
(Brodzinsky et al, 1984).
Another factor studied for its academic affects on the
adopted child is gender. According to Brodzinsky et al.
(1984), few sex differences in school achievement were found 
for adopted children. It was also stated that this finding is 
generally consistent with the results of other studies.
The social class of the adopted child has been studied as 
a factor which academically affects the adopted child. Pre­
vious studies have shown that upper-class children have higher 
intelligence quotient scores than lower-class children.
Duyme1s (1998) results further indicate that school success im­
proves as a function of the adoptive parents' social class: 
the higher the social class, the lower the number of repeated 
grades.
The background history of the adopted child appears to 
have a small affect academically. Berbaum and Moreland (1985)
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discuss the confluence model and the fact that intellectual de­
velopment is a cumulative process. They state that a child's 
intellectual experiences in part affect a child's intellectual 
ability; therefore, the adopted child's past positive intellec­
tual experiences would greatly impact his or her intellectual
development.
The background history of the adopted child has also been 
studied at a different level. Brodzinsky et al. (1984) stated 
that the type of care a child received before placement had an 
effect on his development. Likewise Weinberg et al. (1992) 
stated that the adopted child who had fewer and batter quality 
preadoptive placements showed greater intelligence quotient de­
cline in later years. In addition, Anderson (1988) felt that 
the adopted child needs closure of his past in order to expand 
his knowledge in the future.
Environment is another factor which affects the adopted 
child academically. Vroegh (1992) studied numerous adoptive
families and came to the conclusion that environmental factors
such as race, divorce, and stress could have possible negative 
academic effects on the adopted child. In addition, Cardon et 
al. (1992) also noted that environment influenced the ability 
measures of the adopted child.
An additional factor which appears to affect the adopted 
child academically is psychological adjustment. A multitude of 
studies are showing consistently time after time that there is 
some correlation between the psychological adjustment of the 
child and his academic performance. Hoopes (1986) noted that
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negative behaviors such as nervousness, poor self-concept, hos­
tility, and underachievement that many adopted children exhibit 
suggest a higher risk for learning disabilities. Dickman 
(1992) stated that the combination of adolescence and lack of 
identity in the adopted child have an adverse effect academi­
cally.
Although Brodzinsky et al. (1984) found many inconsisten­
cies in studies comparing the psychological adjustment and aca­
demic performance of the adopted child, they concluded that the 
adopted child appears more vulnerable than other children to­
ward emotional, behavioral, and educational problems which in 
turn rates him higher in psychological and school-related prob­
lems and lower in social competence and school achievement.
Brodzinsky and Steiger (1991) researched and supported the 
fact that behavioral and psychological problems affect the 
adopted child —  often causing learning disabilities. Their 
research additionally indicated that a host of affective and 
behavioral changes in the adopted child emerge and impact on 
the intrapersonal, interpersonal, and eventually the academic 
adj ustment.
Brodzinsky and Brodzinsky (1992) additionally supported 
the fact that the adopted child is at risk for psychological 
and academic problems. They concluded that the increased vul­
nerability associating adoption issues within the family led to 
psychological maladjustment and eventually academic maladjust­
ment .
Although there are numerous factors which affect the adop-
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ted child academically, the results of the adopted child's be­
havior could possibly be the cause of many of his academic 
problems and in turn, affect the child socially as well.
Behavioral Results Which Affect the Adopted Child Socially
The adopted child could be affected socially if his behav­
ior results in a lack of self-esteem and/or self-confidence.
Dickman (1992) found in his studies that physical, chemical, 
and psychosocial changes transform the child into an adult. 
During this period, the adopted child begins to seek indepen­
dence and identity, which often demands the awakening of his 
psychological insecurities. The adopted child often becomes 
hyper-stressed during this stage, therefore causing a lack of 
development in self-esteem and self-confidence.
The adopted child could be affected socially if his behav­
ior results in emotional problems. Research reports have pro­
duced an inconsistent picture of the effects of adoption on 
emotional problems. Several studies have failed to find dif­
ferences in personality characteristics and social adjustment 
patterns, although other studies yield significant differences 
between the groups. Teachers have rated the adopted child 
higher in conduct disorders, personality problems, and social­
ized delinquency. Mothers as well have found the adopted child 
to be lower in social competence and manifesting more behavior 
problems than his nonadopted counterpart (Brodzinsky et al., 
1984) .
On the contrary, Hoopes (1986) compared the adopted child 
and the nonadopted child and found that the adopted child did
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not manifest a significant amount of emotional or identity 
problems. On the other hand, Brodzinsky and Steiger (1991) 
noted that in response to a feeling of loss, the adopted child 
exhibits a host of affective and behavioral changes that so­
cially impact his life. They do agree with Brodzinsky et al. 
(1984) that although there appeared to be a growing concensus 
for the adopted child to be at risk psychologically and behav- 
iorally, the basis for these problems remained open for debate.
An adopted child can be affected socially if his out-of- 
line behavior results in lack of responsibility. Pike (1992), 
a public school teacher and adoptive parent, reported that the 
out-of-line behavior of the adopted child is often tolerated in 
today's educational system. He stated that teachers often ex­
pect the adopted child not to measure up to his nonadopted 
counterpart. This, in turn, results in learned lack of respon­
sibility.
An adopted child can also be affected socially if his be­
havior results in significant learning disabilities. Hoopes 
(1986) noted that certain behaviors exhibited by the adopted 
child -- nervousness, restlessness, poor self-concept, hostil­
ity toward adults, and underachievement -- often suggest a 
higher risk for learning disabilities. Dickman (1992) also 
noted that although some adopted children experienced academic 
and social success, they often could not successfully negotiate 
the demands of adolescence and therefore eventually require 
special education.
Brodzinsky and Steiger (1991) researched and found that
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children with learning disabilities showed problems in proces­
sing and comprehending information. They felt that this lack 
of ability to process and comprehend information could be inac­
curately correlated with the adopted child's often distorted 
information about his adoption. In addition, they felt that 
the adopted child appeared more likely than the nonadopted 
child to have significant learning disabilities, although the 
number of adopted children with learning disabilities appears 
disproportionately high.
The adopted child could be affected socially if his behav­
ior results in lack of achievement. Behavioral changes that 
emerge in the adopted child often have an impact on his academ­
ic adjustment (Brodzinsky and Steiger, 1991). Hoopes (1985) 
also noted that small behavior difficulties with peers and 
teachers is often misinterpretted by teachers as the belief 
that the child is not living up to his potential. Often this 
belief of lack of potential results in lack of achievement.
Although the adopted child is often affected socially by 
many of his behaviors in addition to the factors which affect 
him academically, the academic, social, and behavioral correla­
tions made between the adopted child and the nonadopted child 
are often interpretted differently by both teachers and par­
ents .
Views Toward the Adopted Child
One study indicated that teachers rated the adopted child 
higher than the nonadopted child in conduct disorders, personal 
problems, and socialized delinquency, but not in inadequacy
13
(Brodzinsky et al., 1984). A similar study concluded that 
teachers often rated the adopted child more deviant than the 
nonadopted child although they felt that this deviance often 
leads to a more ambitious and industrial student (Hoopes,
1986). Additional studies have found that it is not so much 
a comparison between the adopted and the nonadopted child but 
that merely the "only" adopted child and the first adopted 
child appeared to be at risk to teachers (Brodzinsky and Brod­
zinsky , 1992).
Parents appeared to agree with teachers in their views to­
ward the adopted child. Parents found the adopted child to be 
lower in social competence and exhibit more behavioral problems 
than the nonadopted child (Brodzinsky et al., 1984). The moth­
ers also indicated that the nonadopted child had a greater and
more effective involvement with others, whereas the adopted 
child appeared more depressed, cruel, and socially withdrawn.
It was expressed by parents that a younger biological sibling 
predisposes the adopted child to increased adjustment problems 
with parents (Brodzinsky and Brodzinsky, 1992).
An adopted child is affected by changes and adjustments.
As adoption becomes more and more prevalent in today's society, 
it is important to research and study the effects of adoption 
on the adopted child in order to continue the adopted child's
success and achievement.
The previous studies have illustrated how these changes, 
adjustments, and numerous other factors contribute to behav­
ioral transformations causing diverse academic and social re-
14
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CHAPTER III
PROCEDURE
Subjects
The subjects of this study consisted of a Caucasian mother 
and father with six children, three biological and three adop­
ted. The three biological children were five, seven, and nine 
years old when the parents began to adopt the other Caucasian 
children, one at a time.
Two of the three adopted children were placed into the 
home at the age of five. The third child, on the other hand, 
was thirteen years old when placed into this home. All of the 
adopted children had experienced foster care prior to their 
adoptive placements.
Setting
School. The school system in which all six of the sub­
jects attended was a very small, consolidated system consisting 
of an elementary, a middle, and a high school.
The school system had attempted to continually keep cur­
rent with new issues, concepts, and ideas. In support of the 
special education population, they had mainstreamed the stu­
dents as needed and had also adopted an inclusion program.
For the "regular" students, a multiage class had been developed 
at the elementary school. In addition, the school system had 
encouraged all students to become actively involved in the many 
extracurricular activities. Finally, the system had always
strived for increased parental support as well.
Data Collection
The data was collected and administered through a series 
of interviews. Before the interview process began, the parents 
were given a list of topics (see Appendix A) that they were to 
openly discuss together. The mother was later given an oral, 
structured interview (see Appendix B) in order to gain general 
knowledge of the six children. The mother was later given an­
other oral, structured interview (see Appendix C) in order to 
obtain information on a variety of issues associated with their 
children's academic, social, and behavioral adjustment to
placement.
In addition, a short questionnaire (see Appendix D) was 
developed and orally administered to the school Superintendent 
in order to obtain additional comparative information on the 
academic achievement of adopted children.
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CHAPTER IV
RESULTS
Presentation and Discussion of the Results
The writer obtained interesting information through numer­
ous interview sessions concerning the academic, behavioral, and 
social achievement of the biological and the adopted child. 
Often this information supported the previous findings in lit­
erature, although there were additional concepts mentioned by 
the parent that failed to appear in any of the studies re­
searched .
Like Brodzinsky and Brodzinsky (1992), the parent stressed 
time after time a definite difference in the academic achieve­
ment of the biological and the adopted child. In this specific 
situation only one of the adopted children studied was offi­
cially "labeled" as a special student, although all performed 
poorly in school. This was similar to the findings of Brodzin­
sky and Steiger (1991). Unlike the parents' biological chil­
dren who exhibited high success in academic performance, the 
adopted children appeared to just "squeak by". Two of the 
three adopted children eventually graduated from high school, 
but the third dropped out.
In addition to the difference in academic achievement be­
tween the biological and the adopted child, like Hoopes (1986) 
and Brodzinsky and Steiger (1991), the parent also found a def­
inite difference in the behavior of the biological and the 
adopted child. She noted that her adopted children all exhib­
ited aggressive, cruel, and immature behavior primarily due to
their previous dysfunctional experiences. She emphasized the 
fact that her adopted and biological children were treated 
equally with respect to rules, regulations, and privaleges al­
though temperments were dealt with individually.
Like Hoopes (1986), the parent additionally stated that 
the adopted child's behavior affects his academic performance. 
She felt that the behavior level at which her adopted children 
performed was very different than their actual age. She de­
scribed this as a series of stages. She found in her adopted 
children that they had to enter a stage and conquer it before 
going on to subsequent stages. She felt that one could not ex­
pect the adopted child to perform higher-level academic think­
ing when he is "stuck" in a lower-level behavioral stage. In 
addition, she agreed with the studies of Anderson (1988) in 
that as a result of the many issues that the adopted child is 
required to deal with, he becomes unable to concentrate -- and 
"learning is definately connected with emotion".
Similar to the studies of Brodzinsky et al. (1984), the 
parent stated that the manner in which the adopted child has 
dealt with personal social issues influences his academic 
achievement and success. She noted that the dysfunctional liv­
ing that her adopted children endured created social issues too
difficult for the child to handle. She felt similar to Dickman 
(1992) and Brodzinsky and Steiger (1991) in that the social is­
sues create a trauma in the adopted child which affects his un­
derstanding, purpose, self-esteem and self-confidence. She 
concluded that the adopted child begins to lose site of who he
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is and therefore becomes unable to perceive an understanding 
for academics. This statement appeared to directly correlate 
to the studies of Anderson (1988) and Dickman (1992).
Although the parent was in accordance with the many issues 
discussed in previous research, two factors which greatly hin­
dered her adopted children's achievement and success were never 
mentioned in the research studied. The parent stated that the 
lack of work ethics and the absence of the value of money have 
significantly affected her adopted children behaviorally, aca­
demically, and socially.
Unlike the parent, the school Superintendent did not voice 
a definite opinion toward the academic achievement of adopted 
children. Although he noticed a definite difference in the 
achievement of the subjects studied, he felt similar to Brod- 
zinsky et al. (1984) in the fact that one cannot believe that 
all adopted children perform poorly in school as he knew of an 
adopted child who attained a "four-point" grade point average.
The previous results have indicated that there are many 
contributing factors which affect the adopted child academical­
ly, behaviorally, and socially. Although a great amount of re­
search has supported the fact that the adopted child will 
attain a lower level of achievement and success, it will take 
further research comparing numerous additional factors to sup­
port the fact that the adopted child is always inferior to the 
biological child.
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CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Summary
The intent of this project was to analyze the academic 
performance of the adopted child and compare it to that of the 
biological child.
The writer interviewed a parent of six children concerning 
the behavioral, social, and academic factors associated with 
the achievement and success of her three adopted children. In 
addition, the Superintendent of the school in which all of the
six children attended was interviewed for added information.
It was discovered through the procedure that the parent 
agreed with the numerous researchers studied. Many factors ap­
pear to influence the adopted child's academic achievement, al­
though there have been cases that contradict this finding.
Conclusions
It can be concluded that although many factors appear to
influence the adopted child academically, there are researched 
contradictions that illustrate the fact that the adopted 
child's achievement and success is equal to that of the biolog­
ical child's achievement and success.
Recommendations
It is recommended that additional practitioners use this 
information in accordance with more in depth studies of the 
adopted child's achievement and success in order to gain a more
accurate measure.
APPENDIX A
Discussion Topics
Factors Which Affect the Adopted Child Academically
* Age (at placement)
* Background history
* Environment
* Emotions
* Gender
* Parent transition
* Racial difference
* Social class
* Other
Compare Adopted Children and Biological Children
* Academically
* Behaviorally
* Socially
School System and Personnel
Achievement and Success
22
APPENDIX B
Parent Interview
(General)
1. How many children do you have?
2. How old were the adopted children when they were placed?
3. How old were the biological children when you began adopting
the other children?
4. Were any of the adopted children "labeled"? (Developmen- 
tally Handicapped, Learning Disabled, Severe Behaviorally 
Handicapped, etc.)
5. Were any of the biological children "labeled"? (Develop- 
mentally Handicapped, Learning Disabled, Severe Behavior- 
ally Handicapped, etc.)
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1.
2.
3.
4.
5.
6.
7.
APPENDIX C
Parent Interview
(Specific)
Did your biologial and adopted children perform about the 
same academically?
What were your children's average grades in high school? 
Which of the following factors do you think affect an adop 
ted child academically?
* Age (at placement)
* Background history
* Environment
* Emotions
* Gender
* Parent transition
* Racial difference
* Social class
* Other
Do you think most adopted children do better, worse, or 
about the same academically as his biological counterpart? 
Were your children treated differently in school by school 
personnel?
Do you think an adopted child behaves differently at home?
at school?
Do you think behavior affects an adopted child's achieve­
ment in school?
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8. Are the following results of the adopted child's behavior?
* Lack of achievement
* Lack of responsibility
* Emotional problems
* Lack of self-esteem and/or self-confidence
* Learning difficulties
9. Were all of your children treated equally?
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APPENDIX D
QUESTIONNAIRE 
(School Superintendent)
1. How do you think an adopted child compares academically to 
an adopted child?
2. Of the adopted children that you have known, how did they 
rate academically to other students?
3. What factors do you think affect an adopted child academ­
ically?
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